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RESEARCH, ACADEMIC & ENTERPRISE





OVERVIEW

• The context in which universities operate has 
shifted, as has the role of the academic 

• Increased research and teaching expectations 
alongside digital literacy capability

• Expectations are now informed and measured 
by competency frameworks, workforce 
analytics and international research rankings

• The challenges and solutions differ across the 
Australasian higher education sector
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THE CONTEXT



UNIVERSITIES ARE CHANGING

• Challenges and opportunities of new technologies and rapid 
digital transformation and disruption

• Focus on standards, quality assurance and ‘patchy’ provision 
across public and private tertiary sectors

• A consumer-driven system with limited opportunities for 
real (onshore) growth



UNIVERSITIES ARE 
CHANGING

• Over the next twenty years there will 
be a step change in our operating 
environment 

• more mobile labour market

• more tertiary consumer demand

• greater internationalisation and 

• new technologies and platforms





UNIVERSITIES ARE 
CHANGING

• Universities will need to be more 
responsive to student demand –
more creative in how we meet 
student needs and their desire to 
control how, what and where they 
learn.

• Lifelong education – more students 
combining work and study and older 
students studying and upskilling.

• Graduates will have multiple jobs and 
more than one career in their 
working lives.



UNIVERSITIES ARE 
CHANGING

• A focus on employability that is about 
more than being ready for a specific 
existing job.

• Education increasingly concerned with 
developing critical attributes such as critical 
thinking, resilience, leadership, flexibility to 
meet the changing labour market.

• More investment (and professional 
development) required to meet the 
development of new technologies with 
appropriate pedagogical application.



UNIVERSITIES ARE 
CHANGING

• In New Zealand a growing Ma ̄ori population and 
growing Māori economy requires an investment in 
the provision of more culturally responsive 
pedagogy and curricula – and research capability.

• Expectations on academics as researchers need to 
be cognisant of the impact of this ’new’ teaching 
environment.

• It is not an issue of research vs teaching, but research 
and teaching. 

• Universities need an aligned and supportive teaching-
research nexus within the university as well as with 
external stakeholders. 
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RESEARCH EXPECTATIONS



INTERNATIONAL RESEARCH RANKINGS



PBRF

• The primary goal of the PBRF is to ensure research in the tertiary 
education sector is encouraged and rewarded. 

• PBRF is now an implicit consideration in the recruitment of many 
academic staff. 

• The PBRF model has three elements:
• to reward and encourage the quality of researchers
• to reflect research degree completions
• to reflect external research income



OTHER FACTORS

• Centres of Research Excellence (CoREs) fund established in 2001 to encourage the development of 
collaborative research in New Zealand. CoRES are another factor in the demand for and recruitment 
of academic staff.

• Many university strategic plans focus on increasing research grant income and overall research 
activity, working with international research partners, improving PBRF ratings, and commercialising 
intellectual property. As a result, universities are recruiting and retaining academics in key research 
areas, and focusing on PBRF staff profiles and ratios. 

• An unintended consequence of recruiting and retaining academics in key research areas is that staff 
with a proven research record are often older, which further adds to the ageing workforce.



RESEARCH EXPECTATIONS

An focus on PBRF (since 2003) 
has driven the need to outline 
the University’s expectations 
of academic staff; guidelines 
regarding the academic and 

research expectations 
associated at role level.









TEACHING SCHOLAR ROLES











TEACHING FOCUSED STAFF



TEACHING FOCUSED STAFF



THE TEACHING SCHOLAR ROLE AT 
MASSEY: A DEFINITION 

• Teaching Scholars at Massey University
• will lead best practice teaching and learning and be exemplars for sharing and 

disseminating this work

• are expected to lead and engage in innovative curriculum design, development 
and delivery appropriate to the level of academic appointment

• are expected to lead by example and to actively and meaningfully contribute 
to service, academic citizenship and leadership as appropriate to their 
academic level



THE TEACHING SCHOLAR ROLE AT 
MASSEY

• will be PhD qualified (or equivalent)

• will be a recognised leader in teaching excellence, and 

• will have demonstrated good practice through the scholarship of teaching and 
learning (SoTL). 

• The role carries with it the implication of academic excellence and leadership 
and signifies this will be an ‘elite’ role at the University. 

• A limited number of Teaching Scholar roles will be introduced at Massey, 
generally no more than 10% at any one time (at a school, college or University 
level). 



THE TEACHING SCHOLAR ROLE AT 
MASSEY

• Lead best practice teaching and learning and be exemplars for sharing
and disseminating this work.
• Lead and engage in innovative curriculum design, development and
delivery appropriate to the level of academic appointment.
• Demonstrate a scholarly engagement with the relevant disciplinary and
pedagogical literatures and active and proven engagement with the
scholarship of teaching and learning.
• Demonstrate outstanding leadership is essential for promotion above
Senior Lecturer role through to the level of Professor.







PERFORMANCE FRAMEWORKS AND 
ACADEMIC PROMOTIONS



ACADEMIC 
PROMOTIONS

• To inform and improve recognition of academic 
work.

• To ensure promotions are seen in the context of 
University-wide clarification of academic 
(teaching) and research expectations.

• To recognise the changing and developing roles of 
academics in areas such as enterprise, teaching 
and clinical practice, and ensure that academic 
roles evolve to support achievement of the 
University’s strategies in a change global higher 
education environment.









ACADEMIC WORKLOADS



FLEXIBLE STAFF PROFILES 

Teaching 20  – 60% Research 20 – 60% Service/Citizenship 
10 – 40%







COMMENTS/QUESTIONS


